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Abstract: The article presents some ideas for online lessanSkype with the use of
Google Docs. The theoretical part explains shaynchronous and synchronous e-
learning. We also comment on the advantages aadidistages of both manners of e-
learning. Practical exercises are presented irs¢leend part. They are prepared to use
synchronous methods and tools (real-time, onlingam). Exercises are meant to make
use of various Google Drive applications. All thsks are adjusted to different learning
styles. The first task is connected with rememlzeand repeating word chunks and
collocations. The second task takes advantage reblaphoto and the possibility of
tagging the photo which exists in Google DrawingheTthird task applies both
synchronous and asynchronous e-learning strategres concentrates on online
correction of previously written homework. The lés$k involves internet searching of
real websites and simulating e-mail exchange viaghlandlord.
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1. Introduction

The aim of this paper is to show the possibilitigen by Web 2.0 tools for
teaching one-to-one language lessons and to deratmnsiome practical examples of
the usage of Google Docs during online classes.aftde is based on our experiences
in teaching online of three foreign languages topbe based in Poland, Norway and
Spain. It consists of two parts. The first one hedretical and explains theoretical
concepts of e-learning, both synchronous and asgnohs, highlighting also the assets
of both types of teaching. The practical part déssr several exercises to be used
during online lessons. The exercises are conduesttddthe use of the Google Docs
applications mostly during real-time meetings y@&hveome elements of asynchronous
e-learning as well.

2. Synchronous and asynchronous e-learning

E-learning means learning and teaching through er&tt¥echnologies. There are
two main types of e-learning: synchronous and asymmus (Hockly and Clandfield
2010: 12). Synchronous learning requires real-tiordine contact student - teacher.
The tools that are used for such learning are maidieo-conferencing (Skype, Google
Hangouts, Gotomeeting), as well as chats and wehiAgynchronous learning does
not require real-time participation. Students choase a time convenient for them. The
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most popular tools used for such learning are: #-faums and discussion boards,
written assignments and podcasts.

According to the study made by Hrastinggnchronous learning increases
learners’ commitment thanks to the quick responpeeed from both students and the
teacher, upgrades motivation and resembles evergdaymunication. Students feel
thus more committed and motivated.

Assets of asynchronous learning are amongst otlmetse case of homework —
the student has more time to think. Written work e#so be a reference for the student
for his later work (Hrastinski: 2008).

3. Some examples of the usage of Google Docs for online lessons

3.1. Find out the missing wor ds. Exer cise in Google Documents

3.1.1. The procedure
1. The teacher takes a text from a textbook orahgr material that has been
covered recently. She pastes or rewrites it intBomgle document. Then she
deletes one word from each (or almost each) seatenc
2. During the lesson, the student’s task is to mbadtext filling in the correct
words. The student does not write them in the Xy reads it.
3. When the student has filled the whole text, tdecher removes more words
from each sentence.
4. Again, the student reads the whole text filimghe gaps.
5. The whole procedure is repeated as many timeshea teacher thinks it
appropriate.
6. Finally the student ends up with a task wheey tiave to recreate almost the
whole text.

It works especially well for the dialogues, as tlaeg easier to remember.

[ innboks (6 520) - a0 x VM Inbox (6520) - agats ¥ & Aleksandra Kiedziky x)) & Huecos - Google Di * G
€ [ @ hitps://docs.google.com/document/d/1K8CLSarr

Huecos
File Edit View Insert Format Tools Table Help All changes saved d in Drive

& e~ P Normaltext - Aral -l -/B|Z UA-R.

«.Hoy abl.............. con Ricardo y su mujer Elvira, duefios del bar
Jambn jambn en Madrid. Buenos dias, Ricardo, ................ .7

*Buenos dias..................., cOn mucho trabajo, claro. Pero es
normal, s un bar.

*Ricardo, ;cémo es un dia en vuestro bar?

*Pues alas seis y mediade la...................... abro la puerta y lo
preparo . los vasos, las tazas, la cafetera y los periédicos.
Los primeros llegan a las siete y toman un café

Entre las siete y las ocho tenemos mucho trabajo. Pero los

clientes ...................... piden lo mismo, café con leche y unas

tostadas, un cortado o un café solo.

% NN EANERYNENSYEL- I T

Figure 1: Screenshot: The student filling in blesgaces in Google Documents

3.1.2. Theaim of the exercise
To help the student revise vocabulary from the ey lesson and concentrate
on collocations, grammatical structures and promatimn. It is commonly known that
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vocabulary is easiest to memorize, not when a vampears separately, as a single
vocabulary unit to remember, but as a part of agdr This is why, when recreating
the text, the student will have to reflect on th@larations and word chunks that
appear there. By doing it several times and witfetent vocabulary units, they will
concentrate also on collocations that are easynttenstand when they appear in the
text, but not always easy to recreate. Apart frowat by reading the text again and
again, Student will memorize the collocations fraine material. Additionally they
may better their pronunciation and concentratehenigsues that they normally do not
pay attention to. Finally, an attempt to rememiberwhole text could be also fun for
the student.

3.2. Tag thekitchen. Exercisein Google Drawing
The second exercise concentrates on vocabulargrahgresentation.

3.2.1. The procedure
1. The student shares with the teacher the pictitbeir kitchen or any other
room in their flat. The file is in JPG format arsdplaced in Google Docs.
2. During the lesson the student has to label asynodjects in the room as
possible, marking the chosen piece of furniturarmy other thing and tagging it
the commentary field (the option is available feely Google Docs user).

Jainnbo (6520)-a6: % VM 1nbox (6520) - agats = & Aleksandra Kiedziky %) I8 Agata's kitchen - Go. x 3 Huecos - Googie b1l x L} Sl s
@ [B hitpsy/docs google.comyfle//0B-9XoCenIPSAROSmV2UScVRFWEE /edit

Ageta Lozor
Agata's kitchen Comments m

File Edit View Help » 1 other viewer [ |

i mon/o clik here to tag an item

el hervidor eléctrico

Aleksandra Kledzik
10:145 Mar

] EOREIT | AP

Figure 2: Screenshot: The student tagging her kitcAnd naming the items

3.2.2. Theaim of the exercise

To concentrate on vocabulary and oral presentaswell as to connect every
vocabulary item to a picture. Most people have suadi learning style, so connecting
objects with the words will help them remember ¥beabulary. The action of tagging
and labelling the pieces of furniture will also aegg Students who have more
kinaesthetic learning style, while reading aloud appeal to those who remember most
by listening (auditory learners), This exerciseeap to Students with various learning
styles and helps each Student engage their diffegses in the learning process.
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3.3. Online correcting the written assignment in Google Documents

3.3.1. The procedure
1. The student gets a written assignment, writebaait text and places it in the
folder that they share with the teacher.
2. The teacher reads the text and highlights tretakes: the one that Student
will be able to correct themselves in one colowt Hre ones that are too difficult
for the student to correct in another colour.
3. During the lesson the student tries to corteetistakes aided by the teacher.

Agata Lazc
Descripcién de la cocinade Agata ™= e
File Edit View Insert Format Tools Table Help  Last edit was 55 minutes ago
& e~ P Normal text Arial M - B Z UA-R-coc B EEE=EE - T EEE K R
Mi cocina es bastante pequefio. Tiene muchos cosas..... Por ejemplo: santereses, ollas,
vasos, cuchillos, tenedores, cucharas y cucharitas. En la cocina estdn muchas estanterias.
En las gstanterias tengo la comida seca, por ejemplo: pasta, harina, arroz, pan rallado,
chocolate, condimentos.
Cerca de la ventana esta dos pequefias armarios. Encimas de estos armarios esta el
microondas.
7 o= ] = ST 7 e D
@ @ . © ‘5\ 2 ad 'g‘a "4“@‘ /| iﬁpv“%@@"m;mﬁ

Figure 3: Screenshot: The student’s assignment with
the highlighted mistakes, ready to correct by tiuelent.

3.3.2. Theaim of the exercise

To make the student more aware of their mistakgsieBecting on the subject
and correcting the mistakes by themselves, theestudill be able to actively find the
correct answers, which will enhance the learniragess. The student will also be more
engaged in the activity than if they just listerteda teacher telling them what mistakes
they had made. Last but not least: when the teamhigr must highlight the mistakes
and does not have to correct them all, checkirdpree much more quickly. Thus, they
will be able to give an assignment like this mofterm and will not be overburdened by
correcting every single mistake.

3.3.3. Alternations

If the teacher does not want to use lesson timeliecking, the student may
get this task as homework and only after the studes tried to correct the
highlighted mistakes on their own, will the teaclebeck again and make necessary
corrections. The procedure works also for ordinapmework like grammar and
vocabulary exercises.

3.4. E-mail from the landlord. Exercisein Google Documents
3.4.1. Theprocedure
1. The Teacher finds a web page with ads for theakthouse.
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2. The student chooses the one that they find nmbstesting. It will be the
flat/house that they will try to rent. They scae tiext and ask about words that
make it impossible for them to understand.

3. The teacher asks a few questions concerningfldifhouse to check
comprehension (it for example: “how much is thet?&n“could we negotiate
the price?”, “where is the flat/house located?”).

4. The teacher creates a document in Google Datasis the student to write a
short enquiry about the flat asking about things they find important.

5. The teacher answers the letter behind the stisdeessage.

6. The student has to write one more answer to nakeappointment or
negotiate some of the issues mentioned by thedadl

3.4.2. Theaim of the exercise

To practice vocabulary connected with the lettifhg @lat, furniture, fixtures and
fittings in a flat etc. When answering the emainfr a potential tenant, the student also
practices spontaneous communication and writinge\aything is done in written
form. The exercise also gives them a “real-lifepesience with the encounter with real
material and real problems that a person living fareign country might have.

3.4.3. Alternations

Part of the task may be performed asynchronoubly:student may have to
answer the letter from a potential landlord as enéwork. Alternatively the student
may also be a landlord answering an inquiry fropotential tenant.

4. Conclusion

The above mentioned exercises are just a few ofrthrey possibilities of the
usage of Google Docs for synchronous online tegchihrough this article we wanted
to point out some opportunities given by thesedotilis important that each exercise
can be easiliy adapted to different needs and dewélthe students. We took into
account a variety of learning styles and differiamiguage skills that a student should
acquire. We hope teachers and learners find easidseful.
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